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ABSTRACT 

Flexibility is a key term to emphasize when grouping students 
for instruction, since a student might be in a different group for one 
academic area as compared to another academic area. This paper describes 
grouping for different methods of reading instruction and other disciplines. 
The paper discusses the following: using basal readers, using library books 
for individualized reading, multi-age grouping, grouping in transition rooms, 
team teaching and grouping, the self-contained room, grouping in non-graded 
schools, open education procedures, and departmentalization. According to the 
paper, there are definite advantages for each plan of grouping students for 
instruction — thus (1) basal textbooks have a manual (which may be used 
flexibly) to provide suggestions for instruction; (2) individualized reading, 
developmentally, is based on students choosing what they like to read; (3) 
multi-age grouping might assist students to learn to work together with 
younger as well as older individuals; (4) transition rooms aid students to 
receive instruction which helps them to "catch up" with others in the same 
classroom; (5) team teaching emphasizes students working in whole class, 
small groups, and individual endeavors; (6) the self-contained classroom 
provides a plethora of opportunities to stress integration of subject matter; 

(7) the nongraded school emphasizes students achieving continuous progress; 

(8) open education stresses student achievement in decision making; and (9) 
departmentalization stresses teachers teaching in their area of subject 
matter specialization. Contains 13 references. (NKA) 
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GROUPING AND ORGANIZING FOR INSTRUCTION IN READING 



There are a plethora of concerns involved when pupils are 
placed into groups for teaching and learning purposes. Each 
concern addresses a different problem. Pupils differ from each 
other in numerous ways. These differences include ability levels, 
interests possessed, purposes involved in learning, motivation 
and energy levels for achieving. The group a pupil is placed in 
should assist him/her to attain as optimally as possible. 

Perhaps, flexibility is a key term to emphasize when grouping 
pupils for instruction since a pupil might be in a different group 
for one academic area as compared to another due to strengths 
possessed (See Gunning, Chapter Eleven). 

Grouping for Basal Reading Instruction 

With the use of a basal textbook, the teacher needs to 
determine under which plan of grouping for instruction, the child 
will do best. The entire class may be taught together when the 
teacher introduces new words which pupils will encounter in the 
ensuing reading selection from the basal. The new words to be 
read need to be printed in neat, manuscript letters on the 
chalkboard. Each pupil should be able to see the words clearly. 
The teacher with pupils then may go over the identification and 
pronunciation of these words until mastery has occurred. 
Phonics or sound/symbol relations in the new words may be 
stressed as needed. Pupils also need to know the contextual 
meaning for each word as it is used in the text. Discussing the 
illustrations in the text assists pupils to further develop 
background information for reading from the ensuing content. 
Next, there should be questions which pupils might have raised 
by this time, or the teacher may identify selected questions. 
These questions can be answered by pupils when reading from 
the basal textbook. These followup activities might be quite 
varied. Pupils may wish to show comprehension in different 
ways such as 

1. drawing one or more illustrations to reveal 
comprehension 

2. three members in class developing a mural or collage to 
indicate what has been learned from reading 

3. constructing an object, individually or collectively to 
show major ideas read 

4. telling orally about main concepts read in the reading 
selection. 

5. dramatizing collaborativeiy that which was acquired 
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through reading (Ediger and Rao, 2000, Chapter 22). 

Generally, pupils are grouped heterogeneously when basal 
texts are used in teaching. However, there are teachers who 
divide the total group in the classroom into three subgroups 
based on ability. This would then be called homogenous 
grouping. N^ative names should not be used to identify which 
group a pupil is in. Each pupil needs to be respected and 
accepted. The three groups may have different basal readers 
such as those being the most difficult to read, those of lesser 
difficulty, and the third group would have the easiest text to read. 
They may also be in different places within the basal. 

These texts are chosen based on the developmental level of 
each child. The new words are listed on the chalkboard for pupil 
viewing. Contextual meanings for each word are developed as 
they will be read in the textbook. The related illustrations in the 
text are discussed to build pupil background information for 
reading the ensuing subject matter. Questions will be raised by 
pupils and/or the teacher for which content being read might well 
supply needed answers. Pupils then read silently the subject 
matter contained in the story, after which a discussion should 
follow to extend and enrich learnings gained from reading in 
each of the three homogeneously grouped sets of pupils. 

Heterogeneous versus homogeneously grouped pupils has 
long been an issue in education. The author takes the point of 
view that both can be emphasized depending upon needs of the 
involved pupils. The teacher needs to determine under which 
conditions do pupils achieve more optimally. Thus, in a follow up 
activity following reading and discussing of subject matter read, 
pupils may work on a related project, heterogeneously (mixed 
achievement levels) or homogeneously grouped based on 
ability. 

Pupils reading from a basal text can be stressed in all 
academic areas and thus emphasize reading across the 
curriculum. 

Advantages given for heterogeneous grouping are the 
following: 

1. it is more true to relationships among people in society, 
in buying goods and services, then, the buyer deals with 
individuals from all socioeconomic and ability levels. This is true 
of visiting in an informal situation, also, in that persons tend to 
interact with others regardless of ability levels. Sometimes, too, 
one visits with people of similar abilities. 

2. it is important to learn to appreciate pupils of diverse 
ability levels since life itself consists of working with people who 
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differ from each other in a plethora of ways. 

Advantages given for homogeneous grouping are the 
following: 

1. it is easier in planning to teach a uniform group of 
achievers instead of trying to teach a set of pupils where the 
range of achievement is great indeed. 

2. it is true that pupils may challenge each other by being 
more uniform in achievement, it is feasible to have somewhat 
alike achievers motivate each other by example. Generally, with 
heterogeneously grouped pupils, the lowest member cannot 
possibly keep up and be challenged by top achieves (See, Lieu, 
2000 ). 

Reading from Library Books 

instead of using the basal or together with basal textbook 
use in the curriculum, pupils might read library books. With the 
use of library books, individualized reading is being emphasized. 
Each pupil chooses a library book to read, based on his/her 
reading level and on the topic preferred. Thus, there needs to be 
available an adequate number of library books on different 
reading levels and on different topics to provide for individual 
differences. The pupil is the chooser. After completing the 
reading of a library book, the pupil may have a conference with 
the teacher to ascertain pupil comprehension and the quality of 
oral reading. The teacher may record observations made and 
compare earlier with later conferences to ascertain pupil 
achievement. When using individualized reading exclusively, 
there are no problems in grouping pupils for instruction. Each is 
reading a different library book based on his/her very own 
interest and achievement level. 

In each academic area, library books may be read instead 
of reading from the basal text text. Thus, in a science/sociai 
studies unit of study such as “The Changing Surface of the 
Earth,” each pupil may select a library book to read on that topic 
and join in on the discussion for each day’s lesson. Related 
projects may be developed pertaining to that unit of study, either 
individually or collectively such as making a model volcano to 
understand the concept of “volcanic eruptions” more 
thoroughly. If a committee of pupils works collaboratively on a 
project, then either heterogeneous or homogeneous grouping 
may be stressed. The teacher needs to be skilled in using 
diverse kinds of grouping procedures. There should be 
opportunities for pupils to learn from each other in both 
heterogeneously grouped and homogeneously grouped 
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learners. Whole group, small groups, and individual endeavors 
make it necessary for the teacher to think which kind of 
grouping, heterogeneously or homogeneously, should pupils 
experience to achieve as optimally as possible (See Moss and 
Hendershot, 2002). 

In school and in society, individuals interact with those of 
similar reading ability levels as well as when a mixed 
achievement level of individuals is in the offing 

Multi- age Grouping 

Multi-grade grouping is practiced, generally, if a teacher 
teachers a combination room of third and fourth graders. Here, 
pupils may be grouped heterogeneously by teaching the third 
grades separately from the fourth graders. There will generally be 
a wide range of achievement in each grade. Thus, the third 
graders may achieve in reading from the first to the fifth grade, 
whereas the fourth graders may read from the second to the 
sixth grade levels in reading achievement. 

There are combination room teachers who group pupils into 
three homogeneously grouped sets of learners. In the top 
reading group, there will be both third and fourth graders. This 
would be true, too, for the average, as well as slowest achievers. 

Pupils may well vary from each other in terms of how well 
they achieve in each academic area. Thus, a pupil may be in the 
top group in reading, but somewhat toward the average in 
mathematics. Selected pupils may also achieve toward the top 
in all academic areas. Or a pupil may achieve at the lowest level 
in all academic disciplines. Judgments need to be made by the 
teacher in terms of how often to group homogeneously for 
reading instruction only, or for each of the different academic 
areas including mathematics and science. There could be many 
groups taught in this case. With heterogeneous grouping in 
combination rooms, third graders being taught separately from 
fourth graders will automatically tend to make for heterogeneous 
grouping as will be true for fourth graders being taught in a group 
(Ediger and Rao, 2001). 

Pupils in Transition Rooms 

In some schools where pupils do not do passing work for a 
specific grade level, a transition room of learners may be formed. 
Pupils then who have done failing work on a grade level may be 
passed on to the next grade level in order to stay with their 
peers. However, these pupils will be given extra assistance and 
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help to make up for identified deficiencies. It may be that a retired 
teacher can give this extra assistance on the next grade level. It 
could be that the transition room pupils receive tutoring before 
or after school. Peer teaching, when desirable, may be 
implemented to assist those deemed to lack needed knowledge 
and skills. Summer school is a good time, too, for transition 
pupils to receive needed assistance. Selected schools have 
even emphasized Saturday morning class time for those deemed 
insufficient in achievement. Might pupils then spend too much 
time in school work? The goal for transition room pupils is to 
catch up with what are considered to be realistic goals. In one 
school where the author supervised university student teachers, 
the board of education had adopted a ruling that pupils who did 
not complete classroom assignments would need to do so after 
school. Parents, then, would pick up their offspring after 
classroom work had been completed (Ediger, 1988, Chapter 
Eight). 



Team Teaching and Grouping for Instruction 

There are several plans of team teaching. However, most 
plans boil down to the following: 

1. two or more teachers plan together to teach a given set 
of pupils. The team than cooperatively chooses the objectives, 
learning opportunities, and the assessment procedures. 

2. the team has one teacher whose strengths are the 
greatest to teach a single lesson for large group instruction. The 
other teacher(s), take their turn teaching in large group 
instruction. They observe and help pupils stay on task during 
large group instruction. 

3. smaller groups or committees follow with clarification of 
ideas and skills taught in large group instruction. Learnings are 
also extended, as well as taught in depth. Follow up instruction 
emphasizes diagnosis and remediation of pupil needs. 

4. individual endeavors stress pupils doing something 
purposefully such as doing a project relating to the large or 
small group sessions. 

5. team members evaluate pupil achievement in a 
conference setting in which each member has contributions to 
make in improving the curriculum for pupils individually (See 
Gordan). 

Cooperation and harmony among team teaching members 
are vital for collaborative endeavors to function successfully. 
The team instead of individuals planning the curriculum makes 
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for a new perspective in teaching. Members may well learn from 
each other in planning for instruction as well as when observing 
the quality of instruction from actual teaching. In large and small 
group instruction, pupils may be grouped heterogeneously or 
homogeneously when being taught by a teaching team. 
Advocates of team teaching stress that more than one mind is 
better than a single teacher in a self contained classroom (See 
Green and Petty). 



The Self Contained Room 

The self contained classroom has been a standby for many 
years as a way of grouping pupils for instruction. Here, a single 
teacher teaches almost all curriculum areas. The self contained 
classroom may experience pull outs of pupils by the remedial 
reading instructor as well as the special education teacher for 
selected specific areas of instruction. For example, the remedial 
reading instructor may need to teach a pupil one on one in the 
area of reading. The special education teacher may have one or 
more main streamed pupils taught in a small group for specific 
periods of time. The self contained classroom, too, might have 
special music, art, and/or physical education teachers to teach 
in their respective areas of specialization. 

The self contained classroom has numerous advantages, 
over other plans of grouping for instruction, which include the 
following: 

1. the teacher can get to know children well by teaching 
them for the majority of school time. This makes it possible for 
the self contained teacher to get to know each child well in 
terms of past achievement, as well as know each child 
developmentally; an improved curriculum might well result when 
using this information to plan lessons and units of study. 

2. the teacher may again use previous plans of lesson/unit 
construction, if these worked well and provided for individual 
differences. Some modifications will need to result due to 
summative evaluation of these plans. The teacher may make 
notes on these plans as to changes which need to be made. 

3. the teacher can generally be more effective in 
parent/teacher conferences when knowing the offspring's 
parents more thoroughly due to having taught the same children 
during the school year. 

4. the teacher might provide for different patterns of 
grouping for instruction within the self contained classroom. 
Thus, the teacher can emphasize teaching the class as a whole, 
small group/committee work, as well as individual endeavors of 
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pupils when developing the curriculum. Highly flexible grouping 
plans may be used to encourage optimal learner achievement 
(See Burns and Schell). 



Non-graded Schools 

Pupils may be grouped in non-graded classrooms for the 
elementary school years. Thus starting with what is called, 
normally, the first grade level, pupils my be grouped 
homogeneously based on reading achievement. There has to be 
an adequate number of six year olds to group pupils 
homogeneously. Thus, if there were five roomfuls with 20 pupils 
per room, for example, a good chance would be there to secure 
a fairly homogeneous set of learners per room. The pupils in any 
room will always present differences in one way or another such 
as in reading, mathematics, science, and social studies, music, 
art, and physical education achievement. Interests, hobbies 
possessed, and motivation will provide for further differences. 

With each roomful then of 20 pupils in homogeneous 
grouping, the teacher may further divide each roomful in terms of 
high, low, and average achievement in reading. 

The teacher needs to place each child into the group 
he/she will do best in within the framework of homogeneous 
grouping. Fast achievers can complete more than one grade 
level in achievement in one school year. Thus, in the top roomful 
of the five given as examples, they may have completed second 
and third grade materials, and even beyond, at the end of the first 
year of schooling after kindergarten. Careful records need to be 
kept of each roomful of pupils as well as the subgroups therein. 
For the next school year, pupils begin with where they left off the 
previous school year. Thus, for example, if in the slowest 
achievement level of the five roomfuls of pupils, a subgroup is 
reading toward the middle of first grade reading materials, they 
would begin here at for the next school year. Pupils do not skip 
achievement levels nor do they advance beyond the level they 
can achieve in realistically, at the present time. Continuous 
progress from each pupil, regardless of the present reading level, 
is desired. Grade levels are merely mentioned to identify the past 
and present achievement level of the learner. Otherwise, there 
are no grade levels in the non-graded elementary school, but 
achievement levels are spoken of instead. With the example of 
five roomfuls of six year olds and three subgroups per 
classroom, can make for fifteen different reading levels. What is 
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then emphasized in reading at the end of a school year provides 
a sequential beginning for the new school year (See Shane). 

Open Education 

Open education procedures, as the name indicates, 
provides choices of opportunities to learn such as a leaning 
centers approach in reading instruction. The teacher then needs 
to establish an adequate number of centers with each having 
enough tasks to make it possible for pupils individually to 
select what to read, as well as to omit what is not deemed to be 
purposeful. Each learning center should have a clear title 
pertaining to the kinds of library books thereon. The following are 
examples: 

1. nature, the zoo and circus, as well as farm animals 

2. people of other nations 

3. historical, geographical, among other academic 
disciplines 

4. classical books such as A Christmas Carol tw Charles 
Dickens. These writings may be simplified including Classics 
Illustrated such as Tom Sawyer as well as Huckleberry Finn 

5. narrative content such as books by Dr. Suess 

6. encyclopedias from several publishers 

7. science library books including those on the changing 
surface of the earth, as well as library books on mathematics 
including the history of mathematics and the metric system. 

8. different modes of transportation 

9. inventions in society 

10. space travel and missiles. 

For each learning center, a task card should list about five 
tasks for pupils to do to show comprehension. For example in 
center number one, pupils may read a library book on nature. To 
indicate comprehension in reading about penguins, pupils might 
select a problem area such as how penguins can survive in the 
Antarctic. By going to the encyclopedia center, the pupil may 
find needed information therein (See Wolfe).. 

Open education may or may not have open spaces. Thus, 
leaning centers psychology many stress having centers in the 
regular classroom as well as within open space architecture. 
Selected buildings which were built with open spaces have had 
walls built to separate the different classrooms. Open education 
must permit 

1. pupil choice in ascertaining what to learn, with teacher 
assistance when necessary 
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2. pupils determining how to be evaluated after the 
completion of a task 

3. pupils sequencing their choices in terms of which library 
books to read. 

4. pupils may also choose their very own library books 
when sustained silent reading is being emphasized (SSR) 

5. pupils reading library books pertaining to a unit of study 
being taught such as on “volcanos” relating to a science unit 
on the Changing Surface of the Earth. 

There can be pupii/teacher planning of learning canters or 
the teacher may develop the different centers with enough tasks 
so that pupils may omit doing those which do not possess 
perceived purpose. Each center may be introduced by the 
teacher to secure learner interest and attention. Bulletin board 
displays may help to entice pupils having an inward desire to 
read selected library books. Not every library book can be 
introduced from the diverse centers, by any means. Each center, 
however, should be introduced and a library book held up from 
that center for aii pupils to see. As the library book is held up, 
the testier may mention in a sentence or two what the contents 
are related to (See Doll). 

Departmentalization 

There are very few schools which have departmentalization 
on the primary grade levels, except for music, art, and physical 
education. More schools emphasize departmentalization on the 
intermediate grade levels. Here, there may be specially trained 
teachers, for example, to teach mathematics and science. Also, 
those teachers, not specially trained, who like and are very 
strong in science and mathematics instruction may then teach 
these academic areas while other intermediate grade teachers 
might tike to teach social studies and the language arts instead. 
The arguments for departmentalization of subject matter on the 
intermediate grade levels are the following: 

1. subject matter is becoming increasingly complex to 
teach. 

2. subject matter needs to be challenging for intermediate 
grade pupils and a well qualified teacher is needed to teach here, 
especially for gifted and talented pupils. 

3. subject matter taught should be interesting to teachers. 
An enthusiastic teacher is needed for teaching intermediate 
grade pupils, as well as for aii levels of instruction (See Victoria, 
1993). 

9 




11 



Teachers are then able to do advanced degree university 
course work in their chosen academic area of specialty. 
Integration of subject matter is still possible by planning 
together with other teachers who teach a different academic 
discipline. 



In Closing 

There are definite advantages for each plan of grouping 
pupils for instruction, as presented above. Thus 

1. basal textbooks have a manual to provide suggestions 
for instruction. The manual may be used flexibly and teachers 
may incorporate their very own ideas, also, for teaching and 
learning situations in assisting pupils to achieve optimally. 

2. individualized reading, developmentally, is based on 
pupils choosing what they like to read. 

3. multi-age grouping might assist pupils to learn to work 
together with younger as well as older individuals. People in 
society interact with others of diverse age levels. 

4. transition rooms aide pupils to receive instruction which 
helps them to “catch up” with others in the same classroom. 

5. team teaching emphasizes pupils working with the class 
as a whole, small groups, and individual endeavors. In society, 
people work on these three levels when interacting with others. 

6. the self contained classroom provides a plethora of 
opportunities for the teacher to stress integration of subject 
matter. 

7. the nongraded school emphasizes pupils achieving 
continuous progress which ail should do, r^ardless of the 
kinds of growing patterns which prevail. 

8. open education stresses pupil achievement in decision 
making. Life itself consists of pupils making choices among 
alternatives. 

9. departmentalization stresses teachers teaching in their 
area of subject matter specialization. 



10 




12 



References 



Burns, Paul C., and Leo Schell (1973), Eds., Elementary 
School Language Arts. New York: Rand Me Nally and Company, 
Part One. 

Doll, Ronald C. (1986), Curriculum Improvement. Boston: 
Allyn and Bacon, Inc. 

Ediger, Marlow and D. Bhaskara Rao (2000), Teaching 
Reading Successfully. New Delhi, India: Discovery Publishing 
House, Chapter 22. 

Ediger, Marlow, and D. Bhaskara Rao (2001), Teaching 
Social Studies Successfully. New Delhi, India: Discovery 
Publishing House, Chapter Six. 

Ediger, Marlow (1988), The Elementary Curriculum. Kirksville, 
Missouri: Simpson Publishing Company, Chapter Eight. 

Gordan, et. ai. ( 1995 ) “School Principals’ Perceptions,” 
Education, 116 (1) 9- 15). 

Green, Harry and Waiter Petty (1975), Developing Language 
Skills in the Elementary School. Boston: Allyn and Bacon. 

Gunning, Thomas G. (2000), Creating Literacy Instruction for 
Ail Children. Boston: Allyn and Bacon, Chapter Eleven. 

Lieu, Donald J. (2000), Exploring Literacy on the Internet,” 
The Reading Teacher, 51(1), 63. 

Moss, Barbara, and Judith Hendershot (2002), “Exploring 
Sixth Graders Selection of Non- fiction Trade Books, 6- 17. 

Shane, Harold, et. ai. (1962), improving Language Arts 
Instruction in the Elementary School. Columbus, Ohio: New 
York: Me Graw Hill Book Company. 

Victoria, Paiio (1993), “The Arts and Psychology,” 

Philippine Education Quarterly, 22 (3), 20- 28. 

Wolfe, Don M. (1972), Language Arts and Life’s Patterns. 
Second Edition. New York: The Odyssey Press. 

11 




i3 




U.S. Department of Education 

Office of Educational Research and Improvement (OERI) 
National Library of Education (NLE) 

Educational Resources Information Center (ERIC) 

REPRODUCTION RELEASE 

(Specific Document) 

I. DOCUMENT IDENTIFICATION: 






CS 511 578 



Title: 



A^thor(s): L 




Corporate Source: 



Publication Date: 

Jd-^y~a 



II. REPRODUCTION RELEASE: 

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the 
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, 
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if 
reproduction release is granted, one of the following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom 
of the page. 



The sample sticker shown below will be 
affixed to all Level 1 documents 



The sample sticker shown below will be 
affixed to all Level 2A documents 



The sample sticker shown below will be 
affixed to all Level 2B documents 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE, AND IN ELECTRONIC MEDIA 
FOR ERIC COLLECTION SUBSCRIBERS ONLY, 
HAS BEEN GRANTED BY 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE ONLY HAS BEEN GRANTED BY 

A® 






c,/ 






TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

11 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

2A 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

2B 



Level 1 



Level 2A 



□ 



Level 2B 



□ 



Check here for Level 1 release, permitting reproduction 
and dissemination in microfiche or other ERIC archival 
media (e.g., electronic) and paper copy. 



Check here ibr Level 2A release, permitting reproduction 
and dissemination in microfiche and in electronic media 
for ERIC archival collection subscribers only 



Check here for Level 2B release, permitting 
reproduction and dissemination in microfiche only 



Sign 
here,-* 
^ease 

erJc 



Documents will be processed as Indicated provided reproduction quality permits, 
if permission to reproduce is granted, but no box is checked, documents will be processed at Level 1 . 



/ hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document 
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system 
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other sen/ice agencies 
to satisfy information needs of educators in response to discrete inquiries. 


Signature: f) n l 


Printed Name/Position/Titi^ . /) /\ 

M 3.r L, , Ivop. tvner. 


Organization/Address: MailOW LOlgCl, 1 TOICooOr iUmCniUS 

Truman State University 
201 W, 22"“, Box 417 




FAX: / 


E-fOlait Address; 





North Newton, KS. 67117 



(over) 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 



If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please 
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly 
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more 
stringent for documents that cannot be made available through EDRS.) 



Publisher/Distributor: 



Address: 



Price: 



IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

if the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and 
address: 




V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: 



ERIC/REC 

2805 E. Tenth Street 

Smith Research Center, | 'iO 

Indiana University 

Bloomington. IN 47408 



However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being 
contributed) to: 

ERIC Processing and Reference Facility 
1100 West Street, 2"'* Floor 
Laurel, Maryland 20707-3598 



Telephone: 301-497-4080 
Toll Free: 800-799-3742 
FAX: 301-953-0263 



ERJC 



088 (Rev. 9/97) 



e-mail: ericfac@inet.ed.gov 
WWW: http://ericfac.piccard.csc.com 



PREVIOUS VERSIONS OF THIS FORM ARE OBSOLETE. 



